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RANDOLPH TOWNSHIP SCHOOLS
NURSING SERVICES PLAN
2012-2013

Staffing model for the Delivery of School Health Services
Severity Coding Definitions

Level I: Nursing Dependent

Nursing dependent students require 24 hours/day, frequently one-to-one, skilled nursing care for survival. Many are
dependent on technological devices for breathing, for example, a child on a respirator, and/or continuous nursing
assessment and intervention. Without effective use of medical technology and availability of skilled nursing care, the
student will experience irreversible damage or death. Before a student enters school, an appropriate plan of care will
be provided by the student’s physician and approved by the school physician.

Staffing Requirements

Immediate availability of the nurse (registered nurse or licensed practical/vocational nurse as determined by the
physician) on the premises being within audible and visual range of the student is required. The Certified School
Nurse is apprised of the student’s needs prior to the assignment of duties to the individual’s care giver.

Statutory Authority:
N.J.A.C. Chapter 16, 6A:16-2.1 (f) Certified School Nurse-Duties specific.
Nurse Practice Act

Level II : Medically Fragile

Students with complex health care needs in this category, daily face the possibility of a life threatening emergency
requiring the skill and judgment of a professional nurse. An IHP and EHCP is developed by the Certified School
Nurse which is complete, current, and available at all times to school personnel in contact with these children on a
need to know basis.

Medically Fragile Examples

Anaphylaxis

Cardiac impairment

Cystic Fibrosis

Diabetes — unstable or newly diagnosed with unscheduled blood sugar monitoring and insulin coverage
Gastrointestinal disorder

Neurologic impairment

Psychiatric disorder

Severe seizure disorder requiring medications that can be administered only by a registered nurse.
Severe asthma with potential for status asthmaticus.

Staffing Requirements

Each child in this category requires a full time Certified School Nurse in the building

(if the Certified School Nurse is absent, a licensed registered nurse may "substitute" in her absence). The school
nurse is on the premises and is easily accessible to students/staff. The student has been assessed by the Certified
School Nurse prior to the assignment/delegation of any duties to the care giver.



Level III: Medically Complex

These students have complex or unstable physical and/or social-emotional conditions that require daily treatments
and close monitoring by a Professional Registered Nurse. Life-threatening events are unpredictable but possible.
Limited treatments such as Epi-pen delegation, monitoring and reporting of current signs and symptoms can be
delegated as well as Glucagon delegation, monitoring and reporting of severe hypoglycemic signs and symptoms can
be delegated. Appropriate delegation guidelines must be adhered to.

Medically Complex Examples

ADHD - with medications

Bleeding disorders

Cardiac impairment requiring accommodations
Cancer

Complex mental or emotional disorders
Diabetes

Endocrine disorders — with medication
Gastrointestinal disorders

Head aches/migraines

Hearing impairment - requiring assistive devices (hearing aids/FM system)
Immune disorders

Moderate to severe asthma:

Inhaler, peak flow meter and nebulizer at school
Integumentary

Organ transplant recipients

Orthopedic conditions requiring accommodations
Preteen or teenage pregnancy

Psychiatric disorder — requiring medication
Seasonal allergies with medication

Seizure disorder

Severe hypoglycemic event

Taking carefully timed medications

Taking medications with major side effects
Unstable metabolic conditions

Homicidal and/or suicidal behavior

Staffing Requirements

Students in this category require the presence of a Certified School Nurse in the building for daily intervention (if
needed) or in anticipation of potential health emergencies. The Certified School Nurse is responsible for the
development of the IHPs and IEPs which reflect appropriate assessments and reassessments as indicated.



Level IV: Health Concerns

The student's physical and/or social/emotional condition is currently uncomplicated and predictable. Occasional
monitoring is required. Required monitoring varies from weekly to annually. IHPs are appropriate based on
diagnosis.

Health Concerns Examples

ADHD - non-medicated

Cancer

Cardiac impairment without accommodations

Dental disease

Diabetes self-managed by the student

Dietary restrictions

Eating disorders

Endocrine disorder — without medication
Gastrointestinal disorders including lactose intolerance
Headache/migraines

Hearing/vision impairment not requiring assistive devices
Psychiatric disorder

Seasonal allergies without medications

Sensory impairment

Orthopedic conditions not requiring accommodations
Uncomplicated pregnancy

Staffing Requirements

Children placed in this category should have their health needs assessed at least once a school year by the Certified
School Nurse at the beginning of the school year or at the time of diagnosis. Reassessment occurs as the condition
requires and the nurse’s judgment determines. The Certified School Nurse must be available for supervision of all
delegated duties.

Treatments and Interventions
Certain treatments and / or interventions may be needed at any level of care. The following are some examples and
not limited to:

Blood glucose testing

CPR

Dressing Change

Gastric tube feeding

Medication management

Monitor blood pressure

Monitor disability

Monitor illness

Monitor weight

Nebulizer treatments

Peak flow monitoring

Sterile bladder catheterization
Toileting




Extenuating Factors

Social/emotional factors, co-morbidity (more than one diagnosis), as well as certain risk factors can raise the severity
level and require increased monitoring. Examples of some common risk factors are:
Substance abuse

Chronic illness

Violence

Abuse/neglect

Divorce, separation, remarriage

Death in the family

English as a second language

High mobility, moving from school to school

Homelessness

Poverty / low income



Nursing Care In Schools

The Certified School Health Nurse in the Randolph Township School District has a multitude of roles within the
scope of her professional practice. The school nurses' primary responsibility is always to the students. Students
attend school with a broad range of health conditions from potentially life threatening conditions to easily
correctable conditions. Within this broad spectrum are a multitude of problems that could affect the quality of
educational achievement and impede the student’s ability to fully participate in the educational process. In an
ongoing effort to ensure children remain healthy and ready to learn, the school nurse assumes the following roles:
child advocate, communicator, counselor, educator, investigator, manager, mediator, nursing care provider and
recorder.

Child Advocate

One of the most important roles of the school health nurse is to function as a child advocate within the school as well
as in the community. With the best interest of the student in mind the School Nurse works closely with staff and
families to insure that all health needs and accommodations are identified and met. Advocacy can extend beyond
these areas to include referrals for health services, DYFS, counseling, community programs, and health-based
camps. If the school nurse’s assessment indicates that a student may be a danger to themselves or others, the Chief
School Administrator, Counselor and parents are notified immediately.

Communicator

As communicator, the School Nurse uses many different approaches to disseminate important information to
students, parents, staff members, physicians, health care agencies, administrators and governmental agencies. The
methods most commonly employed are: flyers; meetings with Child Study Team, faculty, Intervention and Referral
Services (I&RS), parents, PTO, Section 504 Committee and students; personal letters; e-mail; reporting forms from
specific agencies; school functions, school notes; school web site or telephone conferences.

Counselor

The School Nurse functions in the role of counselor to students, parents and staff alike regarding health,
developmental, psychosocial and personal concerns. The reasons are varied and include:

abuse / neglect, bullying, conflicts with peers, parents or sibling, cutting, depression, fear, feelings of being ignored
or lacking attention at home, financial concerns, inappropriate behavior of others towards them, issues with being
caught in the middle of a divorce or just need to talk to someone.

The school nurse works closely with the Child Study Team and school counselor regarding student issues. Serious
problems are referred to the appropriate individuals/agencies.

Educator

The role of educator is a major component of the School Nurse’s responsibility. The Certified School Nurse is an
educator who can develop and present age-appropriate, developmentally-based lessons.

Formal and informal teaching takes place continuously during the delivery of nursing care. The School Nurse must
effectively and clearly communicate medical information-both verbally and in writing to students, parents, teachers
and the medical community in terms they understand.

Investigator

Consultations with parents and guardians, students, pediatricians, specialists, health agencies, classroom teachers,
counselors, dietary and custodial personnel are sought in order to gather information. As investigator, the School
Nurse obtains information regarding: communicable disease patterns, current health information relevant to the



practice of school nursing, current health practices, environmental concerns, especially as it pertains to students with
specific health concerns,

patterns of possible abuse/neglect , safety issues, especially as it pertains to students with specific problems and
student health histories.

Manager

The School Nurse works in an environment where priorities can change many times a day. She assumes a wide
variety of roles and must meet specific deadlines according to pre-determined schedules. In order to balance all of
the demands made on her, at any given time, the School Nurse must also be an efficient manager.

In addition to the daily routines/occurrences, the nurse, as manager, must always be alert and ready to assess and
manage any emergency/health problem that presents itself during the school day. For this reason, the School Nurse
must be able to prudently and independently prioritize and deliver health care that best meets the needs of the child
in the situation at hand. Prioritization, delegation and communication are the key components to an effective
manager.

Nursing Care Provider

Within the role of nursing care provider, the School Nurse utilizes all aspects of the nursing process, which includes:
Assessment
Planning
Implementation
Evaluation
Annual responsibilities:
» Screening of all students per state mandates for: height, weight, blood pressure, vision, hearing, and scoliosis
» Development of an IEP (Individual Emergency Plan) and IHP (Individual Health Plan) for all students with
acute or chronic medical problems. The national nursing standard terminology is incorporated in the
development of the IHP:
NANDA ( Nursing Diagnosis Classification System)
NOC Outcomes (Nursing Outcomes Classification)
NIC Interventions (Nursing Interventions Classification)
The IHP (Individual Health Plan) also contains:
Initial and on-going assessments
Planning appropriate interventions
Providing education to specific individuals

Implementation of the plan and the evaluation of its effectiveness

« Participation in the development of all IEP and 504 Plans.
Daily and on-going responsibilities

e Assessment of each student visiting the Nurse’s Office

¢ Administration of medications

e Monitoring each child’s IHP, Section 504 Accommodation Plan & I&RS Plan
Recorder

e Documentation is becoming an ever increasing role for School Nurses. Policies, procedures, medical
protocols and New Jersey Statutes are just some of the areas that dictate the type of documentation that is
required. The most frequent forms of documentation are:
Accident Reports for students and staff
Animal bite reporting
Communicable disease reporting
Employee Records
TB Test results
POSHA Compliance




Health notices mailed home for all failed screenings

Follow-up notices mailed home every few months until a physician’s report is received

High absentee rate and symptom trends documented and sent to the county

Individual Health Charts (A-45 Form from the New Jersey Department of Education)

Immunizations

Allergies, surgeries and other health problems

Annual screening results

Medications

Physical exams

TB testing results

Individual student records for health office visits:

Date of visit

Time of visit

Chief complaint

Observations

Documentation of care

Parental notification if indicated

Time released to return to class or sent home

The Confidential Medical Report is developed each school year and updated regularly with changes and
additions. HIPPA permission is required to include most of the students with health issues that impact the
school day. Students with life threatening conditions are automatically included on the report as this is

considered a “need to know” situation. The report is distributed to specific faculty members and kept in a
secure location
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Section 1: District Profile
District Profile Sheet

The district profile sheet reflects the mentoring data from the 2007-08 school year.

Name of District: Randolph Township
District Code: 4330 County Code: 27
District Address: 25 School House Road

Randolph, NJ 07869

Chief School Administrator: Dr. David Browne

Mentoring Program Contact: Ms. Jennifer Fano
Mentoring Program Contact Phone Number: (973) 361 — 0808
Mentoring Program Contact E-mail: jfano@rtnj.org

Type of District: K-12

Please provide the following information:

Number of novice teachers with a Certificate of Eligibility:

Number of novice teachers with a Certificate of Eligibility with Advanced Standing:

Number of novice special education teachers with a standard license:

Number of Mentors:

Identify the number of novice teachers in the following areas:

K5 ___ 68 9-12 Special education (all grades)


mailto:jfano@rtnj.org

Local Professional Development Signoff Sheet

Name of District: Randolph Township

County: Morris

Professional Staff Members Elected to Committee:

Marie Waldron Teacher — Grade 1 6/2014
Name Signature Position Term
Ellen Mutz Teacher — MS 6/2013
Name Signature Position Term
Stephen Cullis Media Specialist HS 6/2014
Name Signature Position Term
Administrators Appointed to Committee:
Jennifer Cusmano-King Supervisor 6/2013
Name Signature Position Term
Michael Portas Supervisor 6/2014
Name Signature Position Term
Contact Person: Ms. Jennifer Fano

Phone: (973) 361 — 0808

Fax: (973) 361 - 2405

E-mail: jfano@xtnj.org

Source: Folder 2 - Resource 11 in the NJ Mentoring Toolkit


mailto:jfano@rtnj.org

District Board of Education Approval and Comment Form

DATE PLAN RECEIVED

DATE PLAN REVIEWED

DATE PLAN RETURNED FOR REVISION

DATE PLAN ACCEPTED

District: RANDOLP.H TOWNSHIP CoDE 4330
County: Morris Cope: 27
Completed Comments
Yes No

Section 1: District Profile
a. District profile sheet
b. LPDC signoff sheet
c. Board of Education approval form

Section 2: Needs Assessment
a. Current needs assessment of mentoring program
b. Current needs of district mentoring plan

Section 3: Vision and Goals
a. Mentoring program vision
b. Mentoring program goals

Section 4: Mentor Selection
a. Guidelines for selection of mentors
b. Application process and criteria for selection
of mentors

Section 5: Roles and Responsibilities

Section 6: Professional Learning
Components for Mentors

Section 7: Professional Learning
Components for Novice Teachers

Section 8: Action Plan for Implementation

Section 9: Resource Options Used

(Section 10: Funding Resources

Section 11: Program Evaluation

Source: Folder 2-Resource 12 in the NJ Mentoring Toolkit
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District Mentoring Plan: The District Plan Development and Approval
Process

Self-Assessment Tool for District Mentoring Plan

Place an “X” in the box that is appropriate for each item.

District-wide Planning Process Yes No | Partially

Has our district engaged a broad-based group of teachers and

school leaders, including representation from teacher associations,
as members of the Local Professional Development Committee X
(LPDC) to develop a mentoring plan aligned with state regulations?

Does the LPDC monitor implementation of the mentoring

program and use feedback to adjust and make improvements? X

Criteria-based Selection and Matching of Mentors Yes No | Partially
Does our district mentoring plan include at least the criteria for

mentor selection in state regulations? X

Are mentors selected based on the criteria stated in the
regulations? X

Does our district have criteria for matching mentors and novice
teachers? X

Are the matches between mentors and novice teachers based on

criteria stated in the mentoring plan? X

Mentor Services Yes No | Partially
Do mentors receive training in the skills of conferencing and

feedback? X

Do mentors receive training in the skills of providing support in
areas of curriculum, instruction, and assessment? X

Is there a specified expectation regarding the frequency of
interactions (conferences, observations) between the mentor and X
novice teacher?

Source: Folder 2 - Resource 13 in the NJ Mentoring T



Novice Teacher Services Yes No | Partially
Do the novice teachers in the district participate in professional

development activities (on topics such as classroom management,

parent communication, diversity, lesson planning) that are X

specifically tailored to meet the needs of novice teachers?

Are novice teachers brought together regularly during the year

for networking opportunities? X

Are novice teachers given time and support to observe their

mentors and other colleagues and to be observed by their mentors X

and other teachers?

School Leader Services Yes No | Partially
Do school leaders model a range of ways to support novice teachers

at their schools? X

Do school leaders use a wide range of approaches to engage all staff

in supporting novice teachers? X

Do school leaders use supervision and evaluation as a growth

oriented experience for novice teachers aligned with the New Jersey X

Professional Standards for Teachers?

District Board of Education and Community Yes No | Partially
Do all district staff and parents know that there is a rigorous

mentoring plan for quality induction program in the schools

to support novice and veteran teachers for professional X

growth aligned with New Jersey Professional Standards for

Teachers?

Is the community invited to support district efforts to nurture

novice teachers? X

On-going Program Evaluation Yes No | Partially
Does the LPDC engage in ongoing assessment (process/formative

evaluation) of the mentoring for quality induction program? X

Does the LPDC gather outcome/summative information on the

impact of the mentoring for quality induction program and is this X

information shared with staff and community?

Source: Folder 2 - Resource 13 in the NJ Mentoring Toolkit
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Using the questionnaires provided in the New Jersey Mentoring for Quality Induction Toolkit, feedback was solicited
annually from the novice teachers employed in the district and their mentors. The Randolph Township School
District has supported both the novice teachers and their mentors through a series of ongoing activities. Novice
teachers participate in monthly New Teacher Academy meetings from September through May. Mentor teachers
attend the first and last session of New Teacher Academy.

The following questionnaires were distributed to all novice teachers and their mentors.

Novice Teacher Questionnaire

Possible responses : A. Strongly agree
B. Agree
C. Agree somewhat
D. Disagree
E. Strongly disagree

T understood what was expected of me as a novice teacher.

I communicated often with my mentor.

My mentor was helpful in planning lessons.

I felt personally supported by my mentor.

My mentor observed lessons and provided feedback on my teaching.

I felt prepared to work with parents.

I became part of the school culture.

I received adequate assistance in securing needed resources.

I improved my classroom management.

10. I improved my teaching.

11. I felt supported by the program coordinator.

12. My mentor and I had ample time together.

13. T am glad that I was a part of this mentoring program.

14. As a novice teacher, what needs (if any) did you have that were not addressed by the mentoring program?
15. What types of additional support should the school district provide to novice teachers?

00 O U N

Mentor Teacher Questionnaire

Possible responses : F. Strongly agree
G. Agree

H. Agree somewhat
I. Disagree

J.

Strongly disagree

T understood what was expected of me as a mentor.

I communicated often with my novice teacher.

I helped my novice teacher plan lessons.

I provided personal support to my novice teacher.

I observed lessons and provided feedback on my novice teacher’s teaching.

I felt prepared to be a mentor.

I helped my novice teacher become a part of the school culture.

My novice teacher’s ability to work with parents improved.

My novice teacher’s classroom management improved.

My novice teacher’s teaching improved.

I felt supported by the program coordinator.

My novice teacher and I had ample time together.

I am glad that I was a part of this mentoring program.

As a mentor, what needs (if any) did you have that were not addressed by the mentoring program?
What types of additional support should the school district provide to mentors?

WU R W =
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Source: Folder 3 - Resource 16 and 17 in the NJ Mentoring Toolkit
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Needs Assessment

The Randolph Township School District implemented a formal mentoring program in
2001. This program has since been revised and expanded. Based on our most recent self-
assessment, the following objectives have been developed for the current academic year.

» Invite PTO representatives to New Teacher Academy meetings to speak about community
needs, available grants and to communicate opportunities available to novice teachers.

» Post the Randolph Township School District’s Mentoring Plan on the district website.

» Use novice teacher/mentor questionnaire results to monitor and adjust the mentoring
plan.

According to feedback from mentor survey (see Appendix D for survey), the following areas will be
addressed:

e Better communication of the district’s expectations of the mentors
e Increased supervisory support

e Increased mentor training to assist in their mentoring role, including the areas of
conferencing and feedback, curriculum, instruction and assessment.

Incorporation of an online learning management system to gather data (as described under Specific
Responsibilities of the novice teacher):

e Portfolio

e Lesson plans

e Reflections

e Meeting logs

¢ Observation notes

e Student work

e Teacher-created materials

e Parent communications

¢ Information regarding extra curricular activities

e Evidence of attendance at professional development activities
¢ Any additional materials deemed appropriate by mentor, novice teacher, or supervisor

12
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The purpose of the novice teacher induction program is to provide professional and emotional support for

the novice teacher through mentoring and other complementary programs. The result of our program will be rapid
skill development of novice teachers, increased professional collegiality among all staff, and enhanced student
learning.

Mentor Program Goals and Objectives

1.

2.

10.

Identify and attract qualified, knowledgeable teachers to take part in the Mentoring Program.

Train mentors and novice teachers to enhance personal and professional skills needed to work with all
stakeholders in the community.

Encourage novice teachers to use a variety of methods to reach out to the parents and the community.
Communicate the expectations of a professional relationship between the mentors and novice teachers.

Provide professional development opportunities for the novice teacher, especially in day-to-day activities,
core curriculum content standards, and exemplary teaching skills.

Enhance teacher knowledge of and strategies related to the New Jersey Core Curriculum Content Standards
and Common Core Standards in order to facilitate student achievement.

Identify exemplary teaching skills and educational practices necessary to acquire and maintain excellence in
teaching diverse learners.

Assist novice teachers in creating a safe learning environment, support the performance of their duties and
create opportunities to adjust to the challenges of teaching.

Reinforce the utilization of appropriate classroom techniques by novice teachers to enable the students to
meet or exceed their potential in the physical, emotional, social and academic domains.

Support for the ninety hour state requirement of Professional Development for Alternate Route teachers
during the first twenty days of intensive mentoring include but are not limited to the following:

summer school observation and orientation experiences

mid-year hires are able to observe the outgoing teacher prior to the start of employment

release time is provided for their mentors so that observations of the novice teacher can occur
release time is provided for the alternate route teacher so that observations of other colleagues can
occur

attendance of workshops, conferences and training seminars through the NJEA and the Middlesex
Regional Educational Services Commission Professional Development Academy.

attendance of workshops, conferences and training seminars through consortium membership with
Montclair State University Network for Educational Renewal. This membership will offer training
sessions for mentors and novice teachers throughout the school year.

attendance of the New Teacher Academy (see Appendix A for sample offerings)

O O0O0O0

O O0OO0O0

o

14



Section 4

Mentor Selection



Guidelines for Selection of Mentors

Mentors will be matched with novice teachers by the building principal or content area supervisor according

to the selection criteria outlined below. Recommendations will be presented to the Director of Personnel, who will
seek approval from the Randolph Board of Education. Mentors must be available to participate in mentor training.

Mentor Selection Criteria

10.

11.

12.

The teacher is certified with at least three years of experience and is actively teaching in the district.

The teacher exhibits strong commitment to the teaching profession and is willing to serve as a role model
for other teachers.

The teacher is committed to the goals of the teacher mentor plan including respect for the confidential
nature of the mentor teacher/novice teacher relationship.

The teacher has demonstrated exemplary command of content area knowledge and pedagogy.

The teacher is experienced and certified in the subject area in which the novice teacher is teaching, where
possible; and where not possible, in a closely aligned subject area.

The teacher is knowledgeable about the social/workplace norms of the district board of education and the
community the district board of education serves.

The teacher is a life long learner and values new information and new ideas.
The teacher maintains a network of professional contacts.
The teacher understands the policies and procedures of the school, district and teachers’ association.

The teacher is knowledgeable about the resources and opportunities in the district and able to act as a
referral source to the novice teacher.

The teacher agrees to complete a comprehensive mentor training program.
Other criteria to be considered in the selection of mentors include:

e Relationship building

e Interpersonal and communication skills
e Observation and coaching

e Classroom management practices

e Knowledge of adult learning theory
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Application Process for Mentors

1. The building principal identifies the need for a mentor teacher and notifies the staff.
2. Mentor applications shall be made available in each school building.
3. Teachers interested in applying must complete an application and return it to the Assistant Superintendent.

4. The building principal or subject area supervisor must submit a mentoring recommendation form to the
Assistant Superintendent.

5. The mentor is chosen based on the mentor selection criteria as outlined in the mentoring plan.

6. The mentor, novice teacher, and principal sign and submit a mentoring contract.
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Mentor Application

Mentor teachers receive one (1) hour of professional development per week in addition to the
mentoring stipend.

I am interested in being considered for the position of mentor. | understand that the role of the mentor
is a critical factor in the success of a novice teacher.
Answer the following questions and forward the completed form to the Director of Personnel. Use the

reverse side of this form to answer the questions, if necessary. Please attach a letter of
recommendation from your supervisor.

Name:

School:

Subject/Grade Level:

1. Why do you want to be a mentor? What experiences do you bring to the process of mentoring
novice teachers?

2. Please indicate areas of certification.

Signature:

Date:

18



Mentoring Recommendation Form
(To be completed by your supervisor)

To the Director of Personnel:

| believe that:

Applicant:

School:

Subject/Grade:

possesses the requisite skills, knowledge and attitude to effectively serve as a mentor teacher.

Signed:

Name:

School:

Additional Comments:

19



District Mentoring Plan:
The District Plan Development and Approval Process

Mentoring Contract

The mentoring contract brings together the mentor, the novice teacher, and the principal and spells out each
person’s responsibilities. When each person’s responsibilities are faithfully discharged, children’s education will be
substantially enhanced. In addition, the experienced professionals, the mentor and the principal, make it clear that
the novice teacher is a colleague, and that collegial relationship strengthens the education of the novice teacher’s
students.

The mentor and the novice teacher hereby agree:

* To develop a professional and collegial working relationship by discussion of expectations and by arriving at a
mutual understanding about how to work together effectively.

* To keep all shared information and discussions confidential.

The mentor hereby agrees:

* To review the background of the novice teacher to provide the type and amount of support indicated by this
background.

* To attend the novice teachet’s classes regularly and provide the novice teacher with feedback, coaching, and
support.

* To be available for informal support and consultation.

The novice teacher hereby agrees:

* To observe the mentor’s teaching, as well as the teaching of other experienced professionals.
* To work on following the suggestions which the mentor makes.

* To seek out the mentor for answers to questions that may arise.

The principal hereby agrees:

* To observe and evaluate the novice teacher.

* To provide support to both the mentor and the novice teacher.

* Not to solicit evaluative comments from the mentor regarding the novice teacher.

* To allow the mentor up to five periods of release time to observe the novice teacher, if needed.

All the signers agree:
* To follow all NJ regulations for mentoring aligned with the NJ Professional Standards for Teachers as outlined in
the district mentoring for quality induction program.

Mentor Date:
Novice Teacher Date:
Principal Date:
Source: Dumont School District Mentoring Manual — Resource 20 in the NJ Mentoring Toolkit
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Section 5

Roles and
Responsibilities



In accordance with state regulations, a mentor must:

Participate in sustained, ongoing mentor training;

Make a commitment of time to the mentor-novice relationship over the required one-year
mentoring period,

Establish regular weekly conferencing times to discuss novice teacher needs, provide
ongoing support, and plan and reflect on classroom practices aligned with the New Jersey
Professional Standards for Teachers, NCLB Act’s definition of Professional Development
from the Elementary and Secondary Education Act, Eight Key Elements of High Quality
Professional Development and the New Jersey Core Curriculum Content Standards (See
Appendix B);

Maintain confidentiality for all mentor-novice activities; and

Contribute to ongoing program evaluation.

Overview of Responsibilities

Local Professional Development Committee

Annually review and revise the local mentor plan
Submit the local plan to the district Board of Education for approval
Submit the plan to the County Office as per state directives

Conduct formative assessment of novice teachers and mentors, and/or mentoring program
during the first half of the school year

Central Office Responsibilities

Assistant Superintendent or his/her designee is responsible for maintaining the pool of
mentor teachers

Provide a rigorous mentoring program for novice teachers who hold instructional
certificates

Ensure that the plan includes regular and systematic face-to-face contact between the
mentor teacher and novice teacher

Foster the development of the local mentor plan by the LPDC

Review the local plan to be sure that it is consistent with the state regulations

Provide mentor teachers with appropriate training prior to assuming their responsibilities
as mentors

Report annually on the implementation of the local mentor plan

Collect data on the effectiveness of the mentor program and submit an annual report to the
Department of Education

Budget appropriately any state funds provided for the mentoring program

Investigate the possible collaborative arrangements with colleges and universities
Review the levels of compensation, release time, and other terms and conditions of
employment of novice teachers and mentor teachers. These shall be subject to
negotiations between the local board of education and the local education association.
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Mentor Responsibilities

Read and become familiar with RTNJ Mentoring Plan

(including online learning management system — currently Blackboard)

Be trained in the mentoring process

Focus on classroom activities, including instructional techniques and curricula, classroom
management and teacher performance

Familiarize the novice teacher with school and district procedures and programs

Provide emotional and confidential support

Novice Teacher Responsibilities
» Read and become familiar with RTNJ Mentoring Plan

(including online learning management system — currently Blackboard)
Attend orientation and offerings for staff and new teachers
Communicate regularly with mentor

Create portfolio of professional activities

Principal/District Supervisor Responsibilities

Pair mentors and novice teachers

Submit mentor teachers to Assistant Superintendent for board approval

After approval, notify mentor and novice teacher in writing

Regularly and systematically monitor the mentoring program

Provide adequate support for mentor and novice teachers

When possible, provide a schedule which includes mutual release time for mentors and
novice teachers

Be cognizant of the current state and local mentoring procedures

Department of Education Responsibilities

Develop forms for local school districts to use to collect data on the effectiveness of the
local mentor plan
Develop timelines for plan approval and implementation

Local Association’s Role

Discuss through negotiations with the Board of Education the levels of compensation,
release time, and other terms and conditions of employment of novice teachers and mentor
teachers

Provide an avenue of communication between the LPDC, the Association, the mentor and
novice teacher
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Specific Responsibilities of the Mentor Teacher

The role of the mentor teacher is to provide collegial support in a cooperative atmosphere and is not
evaluative in nature.

Before school starts
» Receive training in the mentor process
e Attend an orientation session with his/her assigned novice teacher that covers
program expectations, participant responsibilities, and program activities
» Meet with the novice teacher to discuss practical considerations for the opening of school
such as room arrangements, classroom rules, school procedures, obtaining supplies,
lesson plans, etc.

During the first full marking period of the novice teacher’s employment

e Begin and maintain a log/journal for the duration of the mentoring process that will
include a record of all meetings, observations, discussions, etc. between the mentor and
the novice teacher

e Mentors and novice teachers meet daily on an informal and/or formal basis to
discuss issues of instruction and classroom management

e Provide emotional support to the novice teacher

e Provide information on such items indigenous to the local building such as
procedures, location of materials, etc.

e Itis recommended that mentors should observe novice teachers or novice teachers should
observe mentors at least once per month and conduct a post observation discussion. As
an alternative, novice teachers are encouraged to observe colleagues within the district.

e Mentors will attend at least 2 designated Randolph Academy Sessions.

During the remaining months of the school year
e Mentors and novice teachers meet once weekly
e Mentor and novice teacher maintain log/journal (see online learning management system)
e Mentor and novice teacher continue observations and discussions. Discussion topics may
include:
0 What is required of a professional?
0 How do you teach content?
0 What are the essentials of classroom management?
0 How do you plan for instruction?
0 How can one better understand student engagement?
0 How can you integrate technology?
0 How can I get experience using and managing student achievement data?
0 How do you differentiate instruction?
e Mentor serves as a professional role model in both professional and classroom practice
e Mentor provides a variety of resources to help the novice teacher begin forming
a repertoire of effective strategies and techniques
e Mentor maintains continued involvement in professional growth opportunities
e Mentor observes the novice teacher during the school year to provide feedback,
teaching tips, guidance on curricular issues, and suggestions for classroom management
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e Mentor encourages the novice teacher to participate in collaborative professional
learning activities, such as action research, team meetings, and reflective practice

e Mentor assists the novice teacher in understanding the importance of receiving the
benefits of the district’s observation/evaluation procedures

At the end of the school year
e Mentors and novice teachers evaluate the mentoring program
e Maintain log/journal
* Mentoring training continues
e Supervisors, novice teachers, and mentors evaluate progress (including portfolio)

Ongoing activities
e Dialogue between the mentor teacher and the principal, disict supervisor and/or novice
teacher

Qualities of effective mentors
e Understanding of the mentor roles and responsibilities
e Willingness to participate in a comprehensive mentor training
e Awareness of novice teacher development
e Willingness to share instructional ideas and materials with novice teachers
e Effective interpersonal skills and willingness to work collaboratively with a novice teacher
e Commitment to their own professional growth and development
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Specific Responsibilities of the Novice Teacher

Before school starts
» Attend new staff orientation as directed by your administrator
» Attend an orientation session with their assigned mentor that covers program
expectations, participant responsibilities, and program activities
» Meet with the mentor teacher to discuss practical considerations for the opening of
school such as room arrangements, classroom rules, school procedures, obtaining
supplies, lesson plans, etc.

During the first full marking period of your employment

» Begin and maintain a log/journal for the duration of the mentoring process that includes
a record of all meetings, observations, discussions, etc. between the mentor and the
novice teacher

» Meet with the mentor teacher daily on an informal or formal basis to discuss issues of
instruction and classroom management. This will include items such as lesson plans,
conferences, test and worksheet design, etc.

» Seek out the mentor teacher for advice, information, and guidance

» Observe your mentor or have your mentor observe you at least once per month.
Participate in a post observation discussion. You may elect to observe another staff
member within your field if arrangements can be made that satisfy all parties.

During the remaining months of the school year
» Attend meetings for New Teacher Academy
* Meet with your mentor at least once weekly
* Maintain log/journal
» Observations and discussions continue
» Evaluate the mentor/novice teacher relationship

At the end of the school year
* Mentors and novice teachers evaluate the mentoring program
e Maintain a log/journal
» Maintain a log/journal summary sheet
* Administrators, novice teachers, and mentors evaluate progress
e Meet with supervisor/building administrator and mentor to review portfolio

Portfolio creation - via online learning management system
» Novice teachers will create an ongoing professional portfolio covering the mentoring
program
e This portfolio must contain the following:

o Statement of your professional background and professional development

o Class descriptions, times, grades, and content

o Results of written examinations such as the PRAXIS

0 A personal statement of teaching philosophy

o Log/journal
In addition, novice teachers must also include in their professional portfolio at least five
of the following elements:
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» Implemented lesson plans

» Teacher prepared materials

» Graded student work such as test, quizzes, or class projects

» Video/audio of classroom lessons

* (Observation records

» Evidence of parental communication such as newsletters, websites, permission slips, etc.
» Evidence of extra-curricular activities such as PTO activities, clubs, coaching, etc.

» Evidence of professional development such as attending professional meetings
* Any additional materials as deemed appropriate by the mentor teacher and/or supervisor

Written reflections on lessons that have been discussed with your mentor teacher. (See journal
portion of online learning management system which may be used for this purpose.)
Reflections could cover an entire topic or one question from each topic listed below:

Discipline and classroom approach

» Within your discipline, which area do you regard as the weakest and strongest?
» What is your greatest asset as a classroom teacher?

»  Which teaching approach works best for your discipline?

» Do you change methods to meet new classroom situations?

» What is your primary goal with respect to your students?

Instructor/student rapport
 How would you describe the atmosphere in your classroom?
» Are your student/teacher interactions positive?

Knowledge of discipline

» In what ways have you tried to stay current in your field?

» How would you judge your knowledge in the subjects you teach?

* Do you think your colleagues agree with that judgment?

» What have you done, or could you do to broaden and deepen your knowledge of the
discipline?

Questions about teaching

» What is the one thing you would most like to change about your teaching?

» What have you done about changing your teaching?

»  What would you most like your students to remember about you as a teacher ten years
from now?

* Opverall, how effective do you think you are as a teacher?

*  Which courses do you teach most effectively?

» Are the changes you make for the better? Why or why not?

When creating your personal reflections, please see district evaluation tool (Appendix D)
for additional indicators.

THIS PORTFOLIO WILL BE REVIEWED BY YOUR ADMINISTRATOR AND
MENTOR

Alternate Route teachers are required to use these experiences and those previously stated to fulfill their twenty days of intensive
mentoring requirement of ninety professional development hours.
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Specific Responsibilities of the Principal/District Supervisor

Over the course of the mentoring process, the administrator is an integral component. The
administrator must work in conjunction with the mentor and novice teacher as an educational
leader providing support and professional development.

A supervisor is responsible for

Recruiting staff members to become mentors

Selecting mentors from the pool of approved mentors that provide the greatest opportunity
for success

Implement and monitor the mentoring plan

Prepare for new staff orientation

Assist the integration of the novice teacher into the school community

Provide support in such areas as release time and scheduling

Regularly and systematically meet with mentors and novice teachers

Work with the mentor and novice teacher to evaluate the mentoring process
Observe/evaluate the novice teacher as required by district policy
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Section 6

Professional Learning
Components for Mentors



Training the Mentor Teacher

Professional Learning:

e Weekly meetings between mentors and novice teachers

e Release time is available for mentor teachers to observe novice teachers

e District professional development opportunities

e Maintain a log/journal to record dates of meetings and topics discussed

e Annual, ongoing and sustained professional development includes a Mentor Workshop through the NJEA

e Annual, ongoing and sustained professional development includes a consortium membership with
Montclair State University Network for Educational Renewal. This membership will offer training sessions

for mentors and novice teachers throughout the school year.

Every effort will be made to match novice teachers with veteran teachers that have distinguished themselves

in the profession through mastery of subject matter and pedagogy. Mentors are chosen based on the selection

criteria, which reflects the Professional Standards for Teachers (See Appendix B), as listed in Section Four of the

Mentoring Plan.
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Section 7

Professional Learning
Components for Novice
Teachers



Training the Novice Teacher

Professional Learning:

e New Teacher Orientation - prior to the start of school

e Release time is available and novice teachers are encouraged to observe colleagues within the
district across departments, grade levels and school buildings.

e New Teacher Academy — meetings throughout the school year — (Schedules to be distributed
by Administration - See Appendix A for samples of prior offerings)

e Weekly meetings between mentors and novice teachers
e District professional development opportunities

e Formal evaluations and observations are completed by administration at 10 week, 20 week
and 30 week intervals

e Maintain a log/journal to record dates of meetings and topics discussed

e Annual, ongoing and sustained professional development includes a Mentor Workshop
through the NJEA and/or other professional organizations.

e Annual, ongoing and sustained professional development includes a consortium
membership with Montclair State University Network for Educational Renewal. This
membership will offer training sessions for mentors and novice teachers throughout the
school year.

e Support for the ninety hour state requirement of Professional Development for
Alternate Route teachers during the first twenty days of intensive mentoring include

but are not limited to the following:

0 Summer school observation and orientation experiences

0 Mid-year hires are able to observe the outgoing teacher prior to the start of
employment

0 Release time is provided for their mentors so that observations of the novice
teacher can occur

0 Release time is provided for the alternate route teacher so that observations
of other colleagues can occur

0 Attendance of workshops, conferences and training seminars through the
NJEA and the Middlesex

0 Regional Educational Services Commission Professional Development
Academy.

0 Attendance of workshops, conferences and training seminars through
consortium membership with

0 Montclair State University Network for Educational Renewal. This
membership will offer training sessions for mentors and novice teachers
throughout the school year.

0 Attendance of the New Teacher Academy (see Appendix A)

Every effort will be made to match novice teachers with veteran teachers that have
distinguished themselves in the profession through mastery of subject matter and pedagogy. All

of the professional learning opportunities listed above reflect the Professional Standards for Teachers

(See Appendix B).
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Section 8

Action Plan for
Implementation



Goals of Action Plan

The primary goal of the mentoring plan is to support the district’s novice teachers by providing each novice with a
mentor to assist them in their professional development as members of the teaching profession and in their
adjustment to the challenges of teaching. As previously stated, Alternate Route teachers are supported through the
ninety professional development hours during the first twenty days of intensive mentoring and throughout the year.
Our hope is to enhance teacher knowledge of the Core Curriculum Content Standards and exemplary teaching
practices in order to maximize the learning experience for our students.

As new teachers in need of mentoring are hired by the district, mentors will be selected based upon the selection
criteria listed in Section Four of the Mentoring Plan. Final assignment is made by the Assistant Superintendent or
his/her designee. Novice teachers will participate in a two day New Teacher Orientation. Ongoing professional
development will take place throughout the school year through New Teacher Academy, observations, weekly
meetings, and log/journal reflection.

Mentors and novice teachers will be surveyed at the conclusion of the academic year to elicit feedback on ways to
strengthen and improve the mentoring program.

Collaborative Arrangements
All mentors and new teachers will meet in a collaborative setting at least twice during the year through New Teacher

Academy. The Randolph Township School District will continue its association with Montclair University Center of
Pedagogy Initiative.

Provisions and Logistics for Mentor Plan Implementation

This plan will be submitted by the Local Professional Development Committee to the Randolph Township Board of
Education. Upon approval, the Randolph Township Board of Education will submit the plan to the County
Superintendent. Once final approval is granted, the implementation of the mentor plan will begin. Substitute teachers
will be provided for mentors and novice teachers to enable them to take advantage of training opportunities.
Culmination of the plan will include reflection of the process via the Novice/Mentor Teacher Questionnaire and the
Self-Assessment Checklist.

Coordination with the L.ocal Professional Development Plan

We believe that professional development is the ongoing, shared responsibility of the educational community of the
Randolph Township School System. Professional development should provide a climate of significant process-based
learning for both the individual and the District itself, guided by a spirit of collegial interdependence that co-exists
with the valuing of individuals and their uniqueness. In addition, the District’s professional development
opportunities must align with the Eight Key Elements of High Quality Professional Development for Teachers and
NCLB Act’s definition of Professional Development from the Elementary and Secondary Education Act, The Core
Curriculum Content Standards and the New Jersey Professional Teaching Standards (See Appendix B). The
mentoring plan is designed to assist the novice teachers in successfully transitioning into the professional community
of the Randolph Township School District.

Professional development designs should be structured in accordance with adult stages of learning in positive,
supportive, non-judgmental ways that acknowledge ever-present possibilities for growth and change. The process
will integrate individual, building and district goals that reflect current educational research and ongoing analysis of
student academic achievement.
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Section 9

Resource Options Used



Resource Options Used

The district provides release time for teachers to attend workshops and conferences.

Substitute coverage is provided for mentor teachers and novice teachers to observe each other’s classes.

Staff, department, team meetings and professional learning committee meetings are conducted regularly.
On-going and consistent support from principals and subject area supervisors.

Randolph Academy, Montclair University Center of Pedagogy, NJEA and other professional conventions,
in-district workshops and training sessions, and out-of-district workshops are available to all staff members.
Web-based resources for teachers.

Video and published resources for the teachers.
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Section 10

Funding Resources



Funding Resources

Funding for the Mentor Program will be provided through:

e Local district funds
e No Child Left Behind funds
e State and Federal grants, when available

Funds will be needed to provide:
e Materials such as videos, books and publications

e  Substitute teachers to provide class coverage
e Professional development opportunities
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Section 11

Program Evaluation



Evaluation of the Mentoring Plan

The Local Professional Development Committee will annually review the effectiveness of the mentor plan with input
from:

e  Mentor teachers

e Novice teachers

e Supervisors and Administrators

e Other personnel as deemed necessary by administration

The five levels of professional development are evaluated as listed below:

1. Participants’ Reactions
0 Novice/Mentor Teacher Questionnaire
0 Log/journal entries

2. Participant’s Learning
0 Novice/Mentor Teacher Questionnaire
0 Portfolio
0 Log/journal entries
0 Informal and formal observations

3. Organization Support and Change
0 Novice/Mentor Teacher Questionnaire
0 Portfolio

4. Participants’ Use of New Knowledge and Skills
0 Novice/Mentor Teacher Questionnaire
0 Portfolio
0 Log/journal entries
0 Informal and formal observations

5. Student Learning Outcome
0 Informal and formal observations
0 Student records
0 Portfolio

The Board of Education shall ensure that the mentor plan is consistent with the state’s regulations. The district’s

annual report on the implementation of the mentor plan shall be included in the district’s Quality Assurance Annual

Report.
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Appendix A

New Teacher Academy



Elementary New Teacher Academy- 2011-2012: (coordinator — Ellen Kessler, elementary VP)

Six sessions were scheduled, one hour each, giving the teachers an opportunity to accrue six of their 12
Your Way hours.

The sessions were as follows:

September 14, 2011: Introductory session, facilitated by Ellen Kessler, focusing on expectations,
timelines, and supervision and evaluation.

Discussion was held to decide on topics of interest for the next 5 sessions.

November 2, 2011: Bullying, Harassment, and Intimidation- Anti-Bullying Bill of Rights facilitated by Rob
Koroski

December 14, 2011: Blogging-three types: secure, child-safe Kidblog; informational pubic blogs; blogs for
emergent readers and writers.

Faciliitated by elementary Media Specialist

February 1, 2012: Responsive Classroom; Morning Meeting and More — facilitated by two district
elementary teachers

March 14, 2012: Smartboard and Student Response System training — facilitated by two district
elementary teachers

May 2, 2012: Service Learning- facilitated by Laura Hernandez

Please note that the sessions change from year to year based on the needs of the group and their special
areas of instruction/student services
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New Teacher Academy

Randolph Middle School
2011-2012

NEW TEACHER ACADEMY

Randolph Middle School

2011-2012

MONTH

TOPIC

PRESENTER

October 20

Special Education: CST Services, IEP’s,
Instructional Modification General
Orientation

CST, R. Koroski

November 3

Health Issues: Procedures for incidents and
medical emergencies
Guidance: Services offered, 1&RS, DYFS

J. Hawkins, Guidance

Media Center/Library Intro Rodriguez
Strategies for working with ESL students
November 17 Land
Parent Communication Strowbridge
December 1
Differentiated Instruction Cullis
Formative and Summative Assessments
December 15 Cusmano
Instructional Technology Showcase Cullis

January 12
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High School

Meeting 1:
The meeting will be on:

Thursday, 10/6, at 2:30pm at the High School Library.
Session Topic: Services

The Sub-Topics are:

1. Principal Introduction

2. Transition Program: Evy Falcon Duran, Transition Coordinator
3. Child Study Team: Betsy Trierweiler CST

4. HIB: Greg Dimiceli, Dr. Susan Herschman and Dr. Thomas

5. Student Assistance Counselor (identifying and reporting substance abuse) and Home
Instruction Facilitation: Dr. Thomas

6. I&RS: Kerstin Stewart, Director of Guidance

7. Clubs and Activities: Lee Hackney, Vice-Principal

How to maximize your potential in Genesis Gradebook

Tentative date 11/1/11 from 2:30 - 3:30 in the Library Lab
Topics:

1. Planning your profile and developing a syllabus

2. Weights v. total points

3. Informational use

4. Grade v. Assessment

5. See the big picture

RHS NEW TEACHER ACADEMY - Spring 2012

Tuesday, March 13 - 2:15pm to 3:15pm - B150

Session One:

1. Differentiated Instruction (Faculty Panel)

2. Policy updates on Substance Abuse and Attendance Policy

3. Clarification on procedures for attendance, etc.. (RHS Admin)

4. Classroom Management and procedures for difficult students who need to be
removed from class (RHS Admin)

Wednesday, April 25 - 2:15pm to 3:15pm - B150

Session Two:

1. Blackboard and Next Navigator (Faculty Panel)

2. Clubs and Committee Offerings (RHS Admin)

3. Procedures on paperwork for professional days, course approvals, etc. (RHS Admin)
Thursday, May 24 - 2:15pm to 3:15pm - B150

Session Three:

1. Wrap-up Discussion of first year at RHS

2. Share success stories
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New Jersey Professional Standards for Teachers and School Leaders

Context Standards

Learning communities: Professional Development that improves the learning of all students organizes adults into
learning communities whose goals result from clear, coherent, strategic planning, aligned with school and school
district goals, that is embraced and supported by the school district’s governing body and by all levels of the school
system.

Leadership: Professional Development that improves the learning of all students requires skillful school and school
district leaders who develop a school culture of shared leadership that fosters continuous improvement, supported
by intellectual and financial commitment.

Resources: Professional Development that improves the learning of all students requires time and resources to
support adult learning and collaboration.

Process Standards

4.

Data Driven: Professional Development that improves the learning of all students uses disaggregated student data
to determine adult learning priorities, monitor progress, and help sustain continuous improvement.
Research-based: Professional Development that improves the learning of all students informs teaching, learning,
and leadership using the best available interpretations of relevant knowledge, including empirical research.
Evaluation: Professional Development that improves the learning of all students uses multiple sources of
information to guide improvement and demonstrate its impact.

Design: Professional Development that improves the learning of all student uses learning strategies appropriate to
the intended goal.

Learning: Professional Development that improves the learning of all students applies knowledge about adult
learning and change.

Collaboration: Professional Development that improves the learning of all students provides educators with the
knowledge and skills to engage in collegial collaboration and learning that is job-embedded and supported by
sufficient time.

Content Standards

10.

11.

12.

Equity: Professional Development that improves the learning of all students prepares educators to hold high
expectations for the achievement of all students and to support their academic, social, emotional, and physical
development in a safe, orderly, and supportive learning environment.

Quality Teaching: Professional Development that improves the learning of all students deepens educators’ subject
matter and pedagogical content knowledge, supports the use of research-based instructional strategies to assist
students to meet and exceed the New Jersey Core Curriculum Content Standards and prepares them to use various
assessments to modify and improve instruction.

Family Involvement: Professional Development that improves the learning of all students empowers educators
with knowledge and skills to work effectively with family and community partners.
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Mentoring activities shall also be guided by the eight key elements of high quality professional development
established as part of the No Child Left Behind legislation.

Eight Key Elements of High Quality Professional Development for Teachers — NCLB

1.
2.

Ll

6.
7

.

All activities are referenced to student learning.

Schools use data to make decisions about the content and type of activities that constitute professional
development.

Professional development activities are based on research-validated practices.

Subject matter mastery for all teachers is a top priority.

There is a long-term plan that provides focused and ongoing professional development with time well-
allocated.

Professional development activities match the content that is being instructed.

All professional development activities are fully evaluated.

Professional development is aligned with state standards, assessment, and the local curriculum.

Definition of Professional Development from the No Child I eft Behind Act

The term “professional development”
(A) Includes activities that:

@)
(i1)
(i)

(iv)
V)

(vi)
(vii)

(viii)

(ix)

()

(x1)

(xii)

(xiii)
(xiv)

improve and increase teachers’ knowledge of the academic subjects the teachers teach, and enable
teachers to become highly qualified;

are an integral part of broad school-wide and district-wide educational improvement plans;

give teachers, principals and administrators the knowledge and skills to provide students with the
opportunity to meet challenging State academic content standards and student academic
achievement standards;

improve classroom management skills;

@ are high quality, sustained, intensive, and classroom-focused in order to have a positive and
lasting impact on classroom instruction and the teacher’s performance in the classroom; and
In are not 1-day or short-term workshops or conferences

support the recruiting, hiring, and training of highly qualified teachers, including teachers who
became highly qualified through State and local alternative routes to certification;
advance teacher understanding of effective instructional strategies that are:

) based on scientifically based research (except that this subclause shall not apply to activities
carried out under part D of Title II); and
@) strategies for improving student academic achievement standards or substantially increasing

knowledge and teaching skills of teachers; and
are aligned with and directly related to:

@ State academic content standards, student academic achievement standards, and
assessments; and

dn the curricula and programs tied to the standards described in subclause (I) except that this
sub-clause shall not apply to activities described in clauses (ii) and (iii) of section 2123
(3) (B);

are developed with extensive participation of teachers, principals, parents, and administrators of
schools to be served under this Act;

are designed to give teachers of limited English proficient children, and other teachers and
instructional staff, the knowledge and skills to provide instruction and appropriate language and
academic support services to those children, including the appropriate use of curricula and
assessments;

to the extent appropriate, provide training for teachers and principals in the use of technology so that
technology and technology applications are effectively used in the classroom to improve teaching
and learning in the curricula and ore academic subjects in which the teachers teach;

as a whole, are regularly evaluated for their impact on increased teacher effectiveness and improved

student academic achievement, with the findings of the evaluations used to improve the quality of
professional development;

provide instruction in methods of teaching children with special needs;

include instruction in the use of data and assessments to inform and instruct classroom practice; and
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(xv) include instruction in ways that teachers, principals, pupils services personnel, and school

administrators may work more effectively with parents; and
(B) may include activities that:

) involve the forming of partnerships with institutions of higher education to establish school-based
teacher training programs that provide prospective teachers and beginning teachers with an
opportunity to work under the guidance of experienced teachers and college faculty;

(i1) create programs to enable paraprofessionals (assisting teachers employed by a local educational
agency receiving assistance under part A of Title I) to obtain the education necessary for those
paraprofessionals to become certified and licensed teachers; and

(ii1) provide follow-up training to teachers who have participated in activities described in subparagraph
(A) or another clause of this subparagraph that are designed to ensure that the knowledge and skills
learned by the teachers are implemented in the classroom.

New Jersey Core Curriculum Content Standards http://www.state.nj.us/education/cccs/

Common Core Content Standards http://www.corestandards.org
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Randolph School District Observation Tool, Page 2

INDICATORS

COMMENDATIONS

RECOMMENDATIONS

THE TEACHER AS A PERSON

1. The teacher exhibits enthusiasm

2. The teacher demonstrates positive student-teacher
interactions

3. The teacher allows students to participate in

decision making

CLASSROOM MANAGEMENT AND ORGANIZATION

4. The teacher organizes an efficient and safe
classroom

5. The teacher establishes routines and structures for
daily tasks

6. The teacher orchestrates smooth transitions and
continuity of momentum

7. The teacher has all materials prepared in advance
of the lesson

8. The teacher recognizes and responds to
inappropriate behavior

9. The teacher maintains clear rules that are
consistently and fairly implemented

10. The teacher provides clear, specific and timely
feedback

PLANNING AND ORGANIZING FOR INSTRUCTION

11. The lesson’s objective is clear to students and
reflects the New Jersey standards

12. The teacher exhibits a strong knowledge base

13. The teacher sets clearly articulated high

expectations that contribute to the improvement and growth
of all students

IMPLEMENTING INSTRUCTION

14. The teacher asks questions which engage higher
order thinking skills

15. Differentiation of process and/or content and/or
product is evident

16. The teacher ensures that students’ prior knowledge
and skills are effectively incorporated

17. The teacher uses non-verbal as well as verbal cues
to help students stay on task

18. The teacher uses appropriate and/or varied
materials and technology

19. The teacher uses effective instructional strategies

20. The teacher provides clear modeling and
instructions

21. The teacher uses an effective lesson closure

MONITORING STUDENT PROGRESS AND POTENTIAL

22. Assigned homework is appropriate and clearly
explained

23. Assigned homework is relevant to the content under
study

24. Homework assignments are rigorous and foster
critical thinking and/or skill development

25. The teacher uses appropriate rubrics and presents
models of exemplary work

26. The teacher uses a variety of assessments — both
formative and summative

27. The teacher encourages and provides opportunities
for student self-monitoring
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Mentor Teachers 2012-13

Page 1 - Question 1 - Choice - One Answer (Bullets)

[Up To 2 Answers]

I understood what was expected of me as a mentor.

A - Strongly Agree

B - Agree

C - Agree Somewhat
D - Disagree

E - Strongly Disagree

Q0000

Page 1 - Question 2 - Choice - One Answer (Bullets)

[Up To 2 Answers]

I communicated often with my novice teacher.

A - Strongly Agree

B - Agree

C - Agree Somewhat
D - Disagree

E - Strongly Disagree

Q0000

Page 1 - Question 3 - Choice - One Answer (Bullets)

[Up To 2 Answers]

I helped my novice teacher plan lessons.

A - Strongly Agree

B - Agree

C - Agree Somewhat
D - Disagree

E - Strongly Disagree

Q0000

Page 1 - Question 4 - Choice - One Answer (Bullets)

[Up To 2 Answers]

| provided personal support to my novice teacher.

A - Strongly Agree

B - Agree

C - Agree Somewhat
D - Disagree

E - Strongly Disagree

Q0000

Page 1 - Question 5 - Choice - One Answer (Bullets)

[Up To 2 Answers]

| observed lessons and provided feedback on my novice teacher's teaching.

A - Strongly Agree

B - Agree

C - Agree Somewhat
D - Disagree

E - Strongly Disagree

Q0000
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Page 1 - Question 6 - Choice - One Answer (Bullets)

[Up To 2 Answers]

| felt that Randolph Township provided adequate training to be a mentor.

A - Strongly Agree

B - Agree

C - Agree Somewhat
D - Disagree

E - Strongly Disagree

Q0000

Page 1 - Question 7 - Choice - One Answer (Bullets)

[Up To 2 Answers]

My novice teacher's ability to work with parents improved.

A - Strongly Agree

B - Agree

C - Agree Somewhat
D - Disagree

E - Strongly Disagree

Q0000

Page 1 - Question 8 - Choice - One Answer (Bullets)

[Up To 2 Answers]

I helped my novice teacher become part of the school culture.

A - Strongly Agree

B - Agree

C - Agree Somewhat
D - Disagree

E - Strongly Disagree

Q0000

Page 1 - Question 9 - Choice - One Answer (Bullets)

[Up To 2 Answers]

My novice teacher's classroom management improved.

O A - Strongly Agree

O C - Agree Somewhat
O D - Disagree

O E - Strongly Disagree

Page 1 - Question 10 - Choice - One Answer (Bullets)

[Up To 2 Answers]

My novice teacher's teaching improved.

A - Strongly Agree

B - Agree

C - Agree Somewhat
D - Disagree

E - Strongly Disagree

Q0000
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Page 1 - Question 11 - Choice - One Answer (Bullets)

[Up To 2 Answers]

| felt supported by my supervisor throughout the mentoring program.

O A - Strongly Agree
O B - Agree

O C - Agree Somewhat
O D - Disagree

O E - Strongly Disagree

Page 1 - Question 12 - Choice - One Answer (Bullets)

[Up To 2 Answers]

My novice teacher and | had ample time together.

A - Strongly Agree

B - Agree

C - Agree Somewhat
D - Disagree

E - Strongly Disagree

Q0000

Page 1 - Question 13 - Choice - One Answer (Bullets)

[Up To 2 Answers]

| am glad that | was a part of this mentoring program.

A - Strongly Agree

B - Agree

C - Agree Somewhat
D - Disagree

E - Strongly Disagree

Q00OQ0O0

Page 1 - Question 14 - Choice - One Answer (Bullets)

[Up To 2 Answers]

The training that | received to become a mentor was beneficial.

A - Strongly Agree

B - Agree

C - Agree Somewhat
D - Disagree

E - Strongly Disagree

Q0000

Page 1 - Question 15 - Choice - One Answer (Bullets)

[Up To 2 Answers]

| felt that the New Teacher Academy sessions | attended were beneficial.

A - Strongly Agree

B - Agree

C - Agree Somewhat
D - Disagree

E - Strongly Disagree

Q0000

Page 1 - Question 16 - Open Ended - Comments Box

As a mentor, what needs (if any) did you have that were not addressed by the mentoring program.
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Page 1 - Question 17 - Open Ended - Comments Box

What types of additional support should the school district provide to mentors?

Page 1 - Question 18 - Choice - Multiple Answers (Bullets)

[Up To 6 Answers]

Please consider the following qualities of an effective mentor and check those which you feel need to be
addressed in mentor training for next year

understand the mentor roles and responsiblities

awareness of novice teacher development

techniques for sharing instructional ideas and materials

techniques for effective interpersonal communication and collaboration

mentor forums where past and current mentors share experiences and techniques
Enter an answer

Other, please specify

coooooo
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Novice Teacher Survey 2012-13

Page 1 - Question 1 - Choice - One Answer (Bullets)

The Randolph community’s expectations of a teacher were clearly communicated to the novice teacher

Strongly Agree
Agree

Agree Somewhat
Disagree
Strongly Disagree

Q0000

Page 1 - Question 2 - Choice - One Answer (Bullets)

Conversations with my mentor were helpful and valuable

Strongly Agree
Agree

Agree Somewhat
Disagree
Strongly Disagree

Q0000

Page 1 - Question 3 - Choice - One Answer (Bullets)

When | was planning lessons, my mentor was available for feedback and assistance.

Strongly Agree
Agree

Agree somewhat
Disagree
Strongly Disagree

Q0000

Page 1 - Question 4 - Choice - One Answer (Bullets)

My Mentor observed lessons and provided input

Strongly Agree
Agree

Agree Somewhat
Disagree
Strongly Disagree

Q0000

Page 1 - Question 5 - Choice - One Answer (Bullets)

| felt prepared to communicate and work with parents

Strongly Agree
Agree

Agree Somewhat
Disagree
Strongly Disagree

Q0000




Page 1 - Question 6 - Choice - One Answer (Bullets)

I was involved in the school community through committees, afterschool activities, etc.

Strongly Agree
Agree

Agree Somewhat
Disagree
Strongly Disagree

Q0000

Page 1 - Question 7 - Choice - One Answer (Bullets)

| received adequate assistance in securing needed resources.

Strongly Agree
Agree

Agree Somewhat
Disagree
Strongly Disagree

Q0000

Page 1 - Question 8 - Choice - One Answer (Bullets)

My classroom management skills developed throughout the year.

Strongly Agree
Agree

Agree Somewhat
Disagree
Strongly Disagree

Q0000

Page 1 - Question 9 - Choice - One Answer (Bullets)

| was able to build upon and advance my teaching skills.

Strongly Agree
Agree

Agree Somewhat
Disagree
Strongly Disagree

Q0000

Page 1 - Question 10 - Choice - One Answer (Bullets)

| felt supported by my mentor.

Strongly Agree
Agree

Agree Somewhat
Disagree
Strongly Disagree

Q0000
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Page 1 - Question 11 - Choice - One Answer (Bullets)

| felt supported by my supervisor.

Strongly Agree
Agree

Agree Somewhat
Disagree
Strongly Disagree

Q00OQ0O0

Page 1 - Question 12 - Choice - One Answer (Bullets)

My mentor was available to meet with me, both within the school day and outside of the school day.

Strongly Agree
Agree

Agree Somewhat
Disagree
Strongly Disagree

Q0000

Page 1 - Question 13 - Choice - One Answer (Bullets)

| felt that the New Teacher Orientation was helpful.

Strongly Agree
Agree

Agree Somewhat
Disagree
Strongly Disagree

Q0000

Page 1 - Question 14 - Choice - One Answer (Bullets)

| felt that the New Teacher Academy/NSSI was helpful.

Strongly Agree
Agree

Agree Somewhat
Disagree
Strongly Disagree

Q00OQ0O0

Page 1 - Question 15 - Open Ended - Comments Box

| had the opportunity to observe my mentor and other teachers (list observations by date and subject area)

Page 1 - Question 16 - Open Ended - Comments Box

As a novice teacher, what needs (if any) did you have that were not addressed by the mentoring program?
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